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　　　　　 In　my　six　years　of　teaching　in　Japan,　I　have　heard　the
lamentations　of　many　an　English　teacher　about　students　speaking
in　class.　　The　more　tactful　teachers　claim　that　students　are
reticent.　 Others　 state　flat　out　that　the　reason　students　are
not　speaking　is　that　they　are　shy.　Many　observers,　inc!uding
many　Japanese　themselves,　 further　clam　 this　shyness　is　part　of
the　Japanese　character.　 That's　a　cop-out,　plain　and　simple.
It's　an　excuse　for　not　looking　deeper　into　the　attitudes　and
feelings　about　communication　on　both　sides　of　the　cross-cultural
phenomenon.　 Moreover,　 it　has　the　faint　scent　of
ethnocentricity.
　　　　　工n　examining　 classroom　speaking,　it　is　useful　to　first　take
a　closer　look　at　the　basic　classroom　needs　of　the　native　speaker
hired　to　teach　language　and　at　the　same　time　provide　students
with　an　intensive,　ofしen　firstニーtime　cross-cultural　experience.
For　a　classroom　to　be　run　efficiently　and　effectively,　the
following　 four　points　 of　verbal　communication　must　exist　between
the　teacher　and　the　students.　 Of　course,　this　verbal
communication　 includes　both　speaking　and　understanding.
　　　　　1.　 Ateacher　 must　be　able　to　ao　over　answers　to　exerci
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and　homework　without　writing　every　answer.　 This
speaking　may　be-done　by　the　teacher　or　one　or　more
students.
Ateacher　 must　be　able　to　give　spoken　classroom
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エnstruct二lons.
Ateacher　 must　be　able　to　verbally　help　individual
students　with　in-class　work.
Ateacher　 must　be　able　to　discuss　with　individua!
students　classroom　maintenance　issues　such　as
attendance.
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　　　　　 工n　addition　to　teaching　students　to　become　comforしable　with
these　points,　the　Freshman　English　program　also　has　many　of　the
standard　speaking　skills　on　its　list　of　learning　objectives.　　In
my　classroom,　工 have　been　able　to　perform　all　of　the　above
points　with　my　students　in　English　and　teach　basic　speaking
skills　with　a　degree　of　satisfaction　and　a　minimum　of
frustration.　　工　do　not　write　this　to　pat　myself　on　the　back.　I
write　this　because　it　has　taken　me　six　years　to　reach　this
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level.　 Now,　 in　my　last　year　in　Japan,　工　feel　it's　time　to
reflect　on　what　works　and　what　doesn't　work　in　Japan　and
particularly　 in　Asia　University　Freshman　English　classrooms.
Granted,　some　teachers　prefer　to　perform　 some　of　these　 functions
in　Japanese.　 Others　of　us　do　not　have　that　option.　 And　still
others　of　us　choose　not　to　employ　that　option.
　　　　　 I　have　 found　that　the　quality　and　quantity　of　speaking　that
sしudents　do　in　a　given　class　period　is　mOre　great二ly　affected　by
the　type　of　speaking　situations　being　provided　consistently
throughout　the　semester　than　the　brilliance　 of　any　single
exercise.　　You　may　 already　employ　many　of　these　techniques　 in
the　classroom.　 In　that　case,　read　this　out!ine　as　a　gentle
reminder.　 Here　are　my　guidelines　for　increasing　classroom
speaking.
Thirteen　 Rulea　 for　 Maximum　 Classroom　 Speaking
　　　　　 Rule　 1:　 Don't　 confuse　 reading　 aloud　 with　 speaking.
First　and　foremost,　I　consider　this　when　selecting　speaking
activities.　 Are　all　of　your　speaking　exercises　reading　aloud
exercises?　 Are　students　ever　asked　to　produce　with　the　reduced
thinking　time　required　in　natural　conversation?　 Are　they　ever
asked　to　choose　and　use　a亡　leas亡　some　of　their　own　words　on　the
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rspot?　Some　reading　aloud　is,　of　course,　great,　but　it's　simply
not　speaking　in　my　(admittedly　nonacademicB　but　somewhat　tried-
and-true)　book.
　　　　　Rule　2:Never　 call　oa　students　to　speak.　 Resist　the
urge.　If　you　do　it　now,　quit　it　now,　cold　turkey.　Students
come　to　view　the　questions　that　you　throw　out　to　the　class　in
general　as　a　preview,　a　funny　quirk　you　have　as　a　teacher　before
you　decide　who　you　want　to　call　on.　Hey,　you　thought　that　in
your　student二days,　didn't　you?　There/s　little　that's　cross-
cultural　about　it.エf　 you　stop　calling　on　students　they　will
stop　feeling　that　communication　in　class　is　something　that　the
teacher　ultimately　controls.　Students　will　begin　looking　for
opportunities　to　communicate,　rather　than　waiting　for　them.
When　I　started　doing　this　in　my　classes,　the　atmosphere
radically　changed,　Students　could　trust　that　my　goal　was　not　to
catch　them　off　guard　or　find　their　weaknesses,　The　sad　truth　is
that　no　matter　how　gentle　you　are　with　students,　they　harbor
this　suspicion,　derived　from　years　of　classroom　experience.
instead　students　begin　to　believe　in　your　strong　desire　to　hear
from　them　when　they　have　something　to　say.　Hands　will　go　up.
Consistency　on　your　part　is　vital,　however.　It　has　to　be　never.
　　　　　Rula　3:　Reward　studeats　each　time　they　speak.　 I　do
this　with　participation　points　recorded　by　students　daily.　One
point　for　each　utterance.　　 Naturally　some　points　are　easier
than　others.　They're　all　communication,　however.　One　point.
　　　　　Rule　4:　IDon't　let　a　few　students　dominate.　 Throw
away　your　crut:ches.　I　have　found　that　when　工　use　these　sしudents
to　break　the　silence,　students　come　to　use　them　as　crutches　as
well,　You　will　have　a　few　good　students　who　speak　in　class　and
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a　classroom　of　others　who　either　resent　them,　resent　you　for　not
spreading　the　attention,　or　go　into　a　severe　state　of　speaking-
voice-atrophy　from　under-use.　You　know　those　students:　they're
the　ones　watching　your　class　on　TV.
　　　　　Rule　5:　Require　asking　for　clarification.　　Early　in
the　school　year,　I　set　up　activities　which　allow　students　to
work　on　their　own　at　their　desks.　I　put　two　poker　chips　on　each
desk　and　require　each　student　to　ask　two　clarification
questions,　using　expressions　uch　as　those　I've　posしed　on　the
wall　before　leaving　the　room。　 工　take　a　chip　for　each　question,
and　it's　clear　to　the　student　what　must　be　done.　工　repeat　this
occasionally.　Any　exercise　like　this　will　work.　Such　exercises
demonstrate　to　the　students　that　these　questions　are　not　the
frosting--they're　the　cake.　Importantly,　students　learn　that
waiting　until　the　exercise　has　started　and　then　raising　a　hand
to　ask　a　question　is　OK,　and　that　in　some　cases,　it's　even
better　than　holding　up　the　whole　class.　Thaし's　something　that
neiしher　you　n◎r　the　students　enゴoy　doing.
　　　　　Rule　6:　Simulate　authentic　situations.　　 Zn　　life,
rarely　do　we　ever　need　to　talk　about　our　weekend,　our　favorite
foods,　or　ask　for　clarification　while　24　0ther　people　listen　in
on　us.　 When　it　comes　right　down　to　it,　how　often　do　we
actually,　outside　the　classroom,　speak　to　24　people　at　once?
.　,　in　a　foreign　language　on　top　of　that?　工f　it　doesn't　hapPen
in　the　rea!　world,　why　are　we　breaking　our　backs　trying　to　force
ロ　　　　　　ロ
lt　lnto　our　classrooms?　　Reevaluat二e　yOur　whole　class　acti▽iしies
and　your　one-to-one　or　small　group　activities.　 Are　you　doing
the　whole　class　activities　because　you　like　the　control,　because
you　don't　want　to　take　the　class　time　to　set　up　something
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different,　 or　because　this　activity　really　helps　prepare
students　 for　real　life　situations?　　The　first　two　reasons　are　of
course　perfectly　 legitimate　but　do　not　need　to　be　employed
exclusively.　 Further,　if　you　are　using　whole　class　activities
to　provide　closure,　ask　yourself　whether　it'syou　 or　the
students　who　prefer　this　type　of　closure　for　each　particular
　 　　　　 ロ
exercise.
　　　　　 Rule　 7:Give　 students　 time　 to　 get　 acquainted.　 Far
more　 important　than　student-teacher　rapport,　工　fee!,　is　the
rapport　they　develop　with　other　students　in　the　class.　　 Our
students　 are　hard　on　each　other.　 They　laugh　at　mistakes.　 They
ゴudge　others　quickly　even　when　they　only　have　a　few　words　to　go
on.　　They　talk　when　others　are　talking.　　They　are　cliquish.
They　don't　like　people　who　show　that　they　are　good　at　something,
so　they　push　for　mediocrity。　 工n　other　words,　our　classrooms　are
a　microcosm　 of　society--of　societies　everywhere.　 Three-minute
conversations　 with　an　unrestricted　theme　are　one　way　to　do　this.
My　students　do　them　nearly　every　day　with　rotating　partners.
The　three-minute　 conversations　have　reduced　cliques　and　have
lent　a　friendly　atmosphere　to　the　first-in-the-morning　 activity.
　　　　　Rule　 8:　 Never　 let　 students　 sit　 where　 they　 　choose.
Many　 of　us　have　noticed　the　male/female　division　when　students
seat　themselves.　 工t　dOesn't　mean　that　the　men　don't二want　to　sit
next　to　the　women.エtake　 it　as　a　sign　of　how　great　social
pressures　 can　be.　 工　say,　use　your　authority　in　the　classroom　to
help　the　students.　 Not　only　will　the　spark　of　mystery　be　added
to　their　paired　exercises,　but　also　students　actually　 feel　freer
to　use　their　English　skills　to　their　highest　ability　when　the
person　next　to　them　is　not　their　best　buddy.
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　　　　　Rules　9:　Assume　students　have　something　to　say.
Don't　forget　that　while　our　students　may　appear　less　socially
mature　than　the　average　18-year-old　westerner,　their
　 ロ
intellectual　level'　especially　in　their　chosen　maゴOr　areas
,　is
s°metimes　quite　high.　 Show　your　students　that　you　know　they're
smart,　not　ゴust　that　they　try　hard.　Remember　that　they　may　be
as　frustrated　with　their　sixth-grade　vocabulary　and　syntax　as
you　are.
　　　　　Ru1・10:E夏c。urage　 c。11ege-1◎vQエ8peaki叩.　 Your
students　know　how　to　make　sentences.　Don't　let　them　get　by　with
one-word　or　one-phrase　 answers.　 Again,　there　are　arguments　on
both　sides　of　this　issue.　However,　far　more　expressions　which
don't　have　a　subゴect　or　verb　are　acceptable　in　Japanese　and　not
in　English.　Sure,　in　English　the　McDOnald's　clerk　may　say,"And
your　beverage?"　　It　may　be　fairly　standard　to　abbreviate　the
question　to　"NOmimono　wa...?"　in　Japanese.　Yet　if　the　student
knows　and　says　the　full　sentence,　"What　would　you　like　to
drink?",　then　the　variet二y　of　abbre▽iaしions　thaし　we　resorし　to　in
spoken　English　will　be　more　easily　understood.　 And　really,　do
college-educated　people　actually　use　one-phrase　answers　that
often?　I　say　no　1　After　living　here　for　a　while　this　question
bot二hered　me,　so　I　went　home　on　vacation　and　really　listened　しo
people.　When　a　one-phrase　answer　is　given,　I　found　that　people
usually　follow　it　up　with　a　sentence　or　two　of　clarification　or
a　question.　Rarely　do　we　stop　after　ゴust　one　phrase.　Think
about　your　own　ut二terances.　　工f　you　accept　one-phrase　answers　in
your　classroom,　are　you　giving　the　impression　that　they　are
equally　acceptable　 in　English　as　they　are　in　Japanese?
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　　　　　Rule　 11:Make　 speaking　 a　 priority.　 That　 means　 every
day.　 Mix　methods　so　that　students　have　a　chance　occasionally　to
ask　you　questions　in　private　 at　their　desks,　respond　to
questions　with　the　class　as　a　whole,　do　pair　work,　do　group
work,　and　so　on.　 One　thing　I　have　done　almost　daily　is　three-
minute　conversationso　 Another　thing　I　have　done　is　one-on-one,
student-to-teacher　 "Give　me　a　sentence"　on　the　way　into　the
classroom　or　out　of　it.　 This　has　to　be　done　regularly,　say　once
or　twice　a　week,　so　that　students　comb　in　the　door　prepared.
The　pressure　 is　off　and　students　feel　more　 free　to　speak　about
personal　topics　 (such　as　what　they　did　yesterday)　when　the　whole
class　isn't　listening.
　　　　　Rule　 12:　 Doa't　 ask　 students　 if　 they　 understand.
This　one　stirs　emotions　every　timeエsubmit　 lt　for　conversation
among　teachers.　 I　feel　it's　patronizing.　 Y　feel　the　teacher
should　be　ab!e　to　tell　whether　the　students　understand　enough　to
perform,　or　at　least　start　the　task,　through　a　simpler　signal
rather　than　via　this　loaded　question°　　Furthermore,　it
reinforces　the　false　belief　that　students　must　understand　every
word　they　hear　in　order　to　move　on.　 It　implies　that
understanding　 is　either　black　or　white,　yes　or　no　a　 This　idea
has　been　pressed　upon　our　students　throughout　their　six　years　of
English　c工asses。　 Put　an　end　to　it　now.　　Instead,　工　use　the　、'Get
it?　　Got　it.　 Go!"　method.　 Teacher　asks,　students　answer
(either　loudly　or　softly)o　 If　the　students　seem　apprehensive,　 I
repeat　the　instructions,　　If　I　see　only　a　few　people　who　aren't
ready　to　go,　工　say　、Go!"　anyway。　 Then　I　go　to　their　desks,
where　students　are　more　comfortable　receiving　additional
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instructions.　Other　teachers　use　the　thumbs　up/thumbs　down
indication.
　　　　　Rula　13:　Ask　the　right　queationa　and　ask　for　the
right　answers.　　Easy　to　say,　huh?　 well,　after　enduring　lots
of　those　blank　stares　and　silent　hours　waiting　for　answers,　工
have　reevaluated　the　approach　I　take　in　formulating　questions
and　responding　to　answers　in　the　classroom.　The　following　are
suggestions　for　teachers　to　"Ask　the　right　questions　and　ask　for
the　right　kinds　of　answers."
　　　 　　　 　　　　 　　　 　　　　 　　　 　　　　 　　　　 　　　 　　　　 '
　　　　　Give　students　a　chance　to　pre-check　answers.　 Give　students
time　to　check　exercises　 done　in　class　with　a　partner　before
asking　them　to　reveal　their　answers　to　the　whole　class .　 This　is
especially　effective　for　cloze　exercises　and　homework　that　they
have　had　trouble　with,　such　as　homework　in　which　they　had　to
write　original　sentences.　　If　it　can　be　devised,　ha▽e　st二udents
ask　authentic　questions.　 Rather　than　having　A　ask"What's
number　1?"Have　 A　ask,"Can　 you　tell　me　the　phone　number　 for　the
Acme　Sports　Club?"　　B　gives　the　answer,　then　they　change.　 Or
with　vocabulary　that　is　part　of　a　reading,　工　teach　interrupting .
Then　students　can　interrupt　their　partners　with　"Excuse　me .
Sorry　to　interrupt,　but　what　does　X　mean?"　　Work　the　speaking
naturally　into　the　homework　review　or　speaking　exercise　whenever
possible.
　　　　　Have　S亡uden亡s　give　wh・ヱe　sentence　answers.士hat's・ight.
Consistency　 is　big　here.　 Whole　sentences,　not　minimal
utterances.　 When　going　over　clozes　工　have　sしudenしs　read　entire
sentences　or　entire　lines.　 When　answering　WH-questions　 I
encourage　contractions　 and　reduced　speech,　not　sentence
chopping.
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　　　　　Ask"Raise　 your　hand　if..."questions　 often.　 This　allows
students　to　get　used　to　the　physical　act二iviしy　of　raising　their
hands　and　thinking　 about　individual　answers.　 It's　a　response　to
a　spoken　question,　 after　all.　　It二's　tough　for　students　at　first,
but　they　get　used　to　it.
　　　　　Ask　open-ended　 questions.　 This　is　contrary　to　popular
belief,　工　know.　 They　need　to　be　simple.　 In　a　lesson　on
messages,　 I　recently　 asked　my　class,　"Who　takes　messages　 for　you
when　you're　not　home?"　　No　problem　getting　answers.　 Why?　 　I
think　 it's　because　 工　actually　do　ask　these　questions　often　and
never　ca!l　on　anyone.　 And　again,　I　give　the　students　the
pattern　and　ask　them　to　fill　in　blanks　with　their　own　words　to
make　a　whole　sentence.
　　　　　Don't　stop　at　one　answer.　　I　think　it　is　important　that
students　become　 accustomed　to　the　idea　that　speaking　is　not
something　to　 ゴust　get　over　with　and　move　on.　 Linger　a　while.
Get　more　than　one　answer　even　if　most　students　seem　to　have　the
same　answer.　 Finding　out　that　Akiko's　mother　takes　messages　 for
her　is　different　 from　finding　out　that　Tadashi's　mother　takes
messages　for　him.　 This　idea　is　especially　important　when　there
actually　is　more　than　one　correct　answer.　　 It's　surprising　how
tempted　we　are　as　teachers　to　provide　the　alternatives　ourselves
instead　of　letting　our　students　display　t二heir　diversity.　 How
seldom　we　acknowledge　 their　diversity!　 Acknowledging　 various
correcし　answers　 increases　students'　tolerance　of　ambiguit二y,　an
important　skill　for　increasing　competence　in　intercultural
　 　 　 　 　 　 コ　　　　　　　　　コcommunication.
　　　　　Divide　and　conquer.　When　answers　are　difficult　or!ong,エ
sometimes　ask　for　parts　of　the　answer　to　let　more　people　speak.
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For　example,　when　going　over　homework　answers　to　the　question,
'`what　languages　are　spoken　in　Si
ngapore?〆'　students　may　hesit二ate
to　read　the　answer　aloud　because　of　uncertainty　 in　pronouncing
part　of　the　answer,　"Mandarin,　English,　 Tamil,　and　Malay."
Rather　than　just　reading　it　yourself,　ask　each　student　to　say
コ　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　　
just　one　of　the　four　answers.　 Draw　four　blanks　on　the　board　 if
necessary.　　When　checking　a　difficult　listening　exercise,　ask
first　for　students　to　say　one　word　that　they　heard,　instead　of
asking　for　the　whole　answer.
　　 　　　　 　　　 　　　　 　　　 　　　　 　　　 　　　　 　　　　 　　　 　 '
　　　　　Don't　call　out　the　dictionaries.　 That　means,　don't　ask
questions　which　require　dictionaries　 for　answers.　 Decide　which
　　 　　　 コ
exercises　you　want　to　employ　the　dictionaries　 for,　and　exclude
dictionary　use　explicitly　from　all　others .　 For　me,　all　in-class
speaking　activities　exclude　dictionary　use.　　That　demonstrates
to　students　that　asking　for　clarification　is　not　a　last　resort
to　be　used　only　after　reference　materials　have　been　exhausted .
If　dictionaries　 are　excluded,　however,　 it's　important　to　accept
all　inexact　answers　which　show　attempts　to　communicate.　 That
is,　if　we　take　away　their　four-wheel-drive　vehicles　we　can't
expect　precise　maneuvers.　 Let　them　use　their　standardly
equipped　sedans　but　expect　decreased　mobility .
　　　　　Wt】eη　∂ヱヱ　e15e　f∂1ユs,　h∂ve　亡he　s亡ロdeη亡5　s亡∂ηd　up.　 You　have
to　have　a　lot　of　questions　on　your　plate　for　this　one,　but　at
this　point　volume　is　the　issue,　isn't　it?Quantity,　 not
quality?　　This　method　is　simple.　 When　they　speak　they　can　sit
down.　 Actually,　 students　seem　to　relax　in　the　modified
atmosphere　and　apPreciate　the　change　of　position.　 工　like　to　do
this　with　slide　shows　after　the　university　breaks .　 They're　my
slides,　but　students　are　asking　me　about　them.　 Or　you　can　use
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the　old　standby,　　"You　may　leave　when　you　have　done　X."　 X　can
require　students　to　ask　you　a　question　or　answer　one　of　your
questions　while　the　whole　class　listens.　 Warning:　 this　gets
loud.　 You　can　also　do　it　one-on-one　near　the　door.　 In　that
case,　you　can　ask　other　types　of　questions,　such　as　　"How　many
participation　points　do　you　have　so　far?"
　　　　　Le亡　students　eη)erimen亡 。　　Sしudents　love　to　exPeriment　 with
speaking.　 How?　　Get　them　to　speak　selected　sentences　fast.
Then　faster.　 Then　faster　yet.　 Or　teach　reduced　speech.　　Or　let
them　try　different　pitches,　tones,　volume,　accents.　 Role　p!ays.
Make　showing　emotion　in　the　voice　a　learning　obゴective.　 When
introducing　a　unit　I　often　seat　the　students　in　a　circle,　start
with　a　stack　of　appropriate　photos,　 and　ask　each　student　in　a
pair　to　make　a　sentence　 (from　a　pattern)　about　their　pictures
and　then　pass　the　pictures　on　to　the　next　pair.　 The　passing　of
photos　seems　to　increase　recklessness　and　the　accompanying
experimentation　with　language　o　 The　pictures　encourage
vocabulary　exploration--without　 stopping　for　dictionaries,　 of
course.　 And　with　everyone　talking　at　once,　students　feel　less
uncomfortable　about　mistakes.
　　　　　Be　creative.　 You　can　loosen　up　students　by　letting　them
play　with　the　language　occasionally.　 The　problem　with　many
game-like　activities　is　that　the　students　are　actually　allowed
little　freedom　and　are　instead　encumbered　by　even　more　rules　of
communication　than　they　usually　hold　 in　their　rule-stuffed
heads.　 When　 selecting　a　creative　exercise,　ask　yourself,　"Who
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is　doing　the　creative　acし?"　Jazz　chants　may　have　been　fun　to
create,　but　in　the　classroom　there　is　very　little　about　them
that's　creative　for　the　student.　Some　of　my　favorite　and　most
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creative　classroom　ideas　were　just　that--creative　on　the　teacher
end　and　rule-encumbered　on　the　student　end.　A　further
evaluative　tool　is　the　question,　"What　are　the　students　being
creative　with?"　Do　you　ever　give　them　a　chance　to　be　creative
wit二h　language　(and　therefore　make　mistakes　or　come　up　with　a
product　that's　not　what　you　expected　or　asked　for),　or　are　you
asking　them　to　be　creative　with　colored　pencils　but　not　with
language?　　And　finally,　remember　that　those　whose　creativity　is
less　developed　need　rewards　for　creativity　if　it　is　to　grow,
It's　all　too　easy　to　ask　for　creativity　and　then　grade　on
accuracy.
　　　　　Ask　for　dep亡h.　 This　final　point　relates　to　extended　work
of　any　kind,　such　as　dialogue　projects,　speeches,　or　written
work.　 Last　year,　I　added　a　column　to　my　evaluation　form　called
depth　of　con亡ent・Itss　 not　creativity,　it°s　not　grammar,　not
accuracy　or　fユuency。　　工t　simply　asks　them　to　think　deep　thoughts
and　put　them　 in　their　work.　 If　there　seems　to　be　something
missing　 from　your　students'　work,　maybe　it's　because　you　haven't
asked　for　depth.　 In　an　educational　system　where　evaluation
　 　 ロ　　　　　　　　コ
criteria　are　rarely　defined,　students　who　are　given　criteria
seem　to　take　them　quite　literally.　 There　are　deep　thoughts　out
there。　 Ask,　and　ye　shall　receive.　　Then　be,　perhaps,　t二he　first
teacher　to　give　your　students　a　deep-thought　gold　star.
Conclusion
　　　　　In　all,　these　13　rules　have　helped　me　create　an　atmosphere
which　challenges　studenしs　to　speak　by　challenging　them　t二〇　find
something　that　they　want　to　say.　 By　reminding　myself　of　these
rules　throughout　the　school　year,　I　prevent　myself　from　falling
back　on　worn-out　stereotypes　about　Japanese　classroom　behavior .
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By　using　these　 rules　I　have　been　able　to　both　gain　greater
compassion　for　students　and　open　students'　eyes　to　their　own
English-speaking　 potential.　 These　13　rules　have　allowed　me　to
offer　students　that　which　they　truly　want:　 the　chance　to　speak
and　to　be　understood.
r
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